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In other words, if we want to use assessment asa tool for leammg, students need to !

o  Know where they're going
*  Know where they are now -, |

o Know how to close the gap ' . ‘ |

You might be thinking assessment for énd qf learning sound like formative and summa-
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tive assessment, If you are, you are correct. Agsessmntifonlearning is alsosoaltods dforma-
tive: assessment‘ Agsessment of learmng is -also.called isummative!.assessment.”

The Wisdom of Formative Assessment ’

Assessment is never kept exclusively for the end of a unit, On the contrary,
students achieve more with frequent formative assessment throughout the i
unit.

Many teachers make the mistake of spending considerable energy design-
ing a culminating project or test, but its end-of-unit nature limits impact on
student Jearning. Students can't use the feedback they gain from such assess-
ments to grow. A better use of energy, then, is for teachers to spend consider-
able time and effort designing and using formative assessments offered en
route to summative achievements. These frequent checkpoints are where stu-
dents learn the most. They allow teachers to change course mid-journey, and
they keep students and their parents informed—positives all around.

This really is significant. If we rally our resources, creativity, and focus
around students’ summative experiences, we miss critical opportunities to
positively affect learning. When designing a lesson or unit, the wise teacher

- spends time inserting ideas for formative assessments, making sure they are
frequent and substantive, then finds time and inclination throughout the unit
to consider those assessments and make instructional changes accordingly.
It's not too much, then, for a principal or colleague to pass a teacher in the
hallway or stop by his or her classroom and ask, “What's one thing you
changed in the last two weeks in your instruction because of something you
observed while assessing students?” Or put more directly: “What did you
learn about a student today and what did you do with that knowledge?” |
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mpact of Assessment for Learnmg

;'Beseal ch evidence gathered avound the world shows what happens to student achieve-
faent when the principles of assessrment for learning permeate the classroom cnvironment.
Dozens of studies conducted at all levels of instruction offer evidence of strong achieve- -
ment gains in student-performance as measured by standardized tests (Bloorn, 1984; Black
& Wiliam, 1998; Black, 2003; Melsels Atkins-Burnett, Xue, Bickel, & Hon, 2003; Rodriguiz, -
2004). Theseffeclof asseés’men% f FISATIT Bﬁ‘student*aehlevament AGEESMEHHR to‘sﬁve%;
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largest ggms -aocfugitothgdowest-achievérdyfveryone wins, with those who have the most
o win, winning the most. -

We're used. to thinking about. assessiient as the measwer of impact of instructional j
intevventions; we implement a new program or teaching strategy and then use assessment
to see how effective it was. In the cuse of assessment for learning, assessment becomes
10t only the measurer of tmpact, but also the inmovation that couses change in
student achicvement; assessment is not just the index of change, it 4s the change,

The Goal with Assessment.for Learning .

Assessiaent for learning practices use what is known about how the brain works, hov{r we
learn, and how we are motivated to maximize learning. Sadler’s (1989) set of three require-
ments7students kriow.where: theyaregoingswhetethey:are: now,@ggg}%p\yj;gz oldse: thefg_ap z;I

bggx}rgﬁn thétwoiestablishes the.conditionsforvstiidents to feelincontroliofdhehrenvirons |
grientUnder these circumstances students can be challenged without being threatened. ?
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